Objective. This descriptive study explored the reasons for occupational therapy ftculry members selecting academia as a career, their use offtculry development practices, and the relationship oforganizational culture to collegial support.
O ccupational therapists entering the academic milieu as faculty members encounter many challenges. Like other new members of higher education faculty, they go through a period of learning, developing competence, and adjusting to the institution's organizational culture (Baldwin, 1990; Reynolds, 1992) . Faculty members' impression of their capabilities, perspective on academia, and goals are formed during the first few years in academia (Boice, 1991; Fink, 1984; Olsen & Sorcinelli, 1992) . Early experiences influence the faculty member's career path, future attitude, and performance. Designing effective and efficient faculty development opportunities is essential to promoting positive attitudes toward self and academia (Baldwin, 1990; Boice, 1992) .
In 1993, the American Occupational Therapy Association (AOTA) Representative Assembly charged the Executive Board to "plan, implement, and fund a project management model to address the goal of recruitment, development, and retention of qualified faculty for [occupational therapy] education" (AOTA, 1993 (AOTA, , p. 1123 . The minimal amount of discussion on faculty development in the occupational therapy literature from 1990 to "knowledge and skills" [hat are required by faculey members in academia (Masaga[ani & Gram, 1986, p. 83 Table 1 shows the ranking, in order of importance, respondents designated to choosing a career in academia. "Like to teach" was considered the most important. These rankings are consistent across all levels ofexperience.
Selecting Academia as a Career

Use and Effietiveness 0/Faculty Development Practices
Respondents ranked "sharing of ideas with peer faculty members" as most important to their development (see Tables 2-4 ). The faculty development practices deemed effective were generally the things the respondents used. Exceptions were in the areas of teaching improvement and scholarly works development practices (see Tables 3  and 4 ). In teaching improvement practices, respondents did not extensively attend instructional seminars, receive assistance by a designated faculty member, visit other teacher's classes, receive funds for teaching tools, or have reduced teaching loads. In developing scholarly skills practices, respondents did not extensively allow time to perform scholarly works, attend seminars on research, obtain funds for research, and coauthor with an experienced faculty member. An analysis of the three faculty groups by years of teaching experience revealed no significant difference in the organizational culture faculty development practices but significant differences (p < .05) in the teaching and scholarly works faculty development practices (see Table 5 ).
Relationship a/Organizational Culture to CoLLegial Support
We found small, but significant (p < .05), correlations among understanding of expectations, awareness of available resources, and the total of the organizational culture variables to collegial support (see Table 6 ). Years of teaching experience appeared to affect the relationship berween organizational culture and collegial support. Respondents with the least amount of teaching experience showed the strongest relationship berween the rwo variables (n = .36).
Respondents with 6 to 16 years of full-time teaching experience showed significant relationships berween understanding of expectations (n = .22) and awareness of available resources (n = .22) to collegial support.
Discussion
A purpose of this study was to ascertain reasons why clinicians chose to focus on academic careers. Respondents indicated that they selected a career in academia because they liked teaching. Before they committed to full-time teaching, they tested the waters by being a guest lecturer for classes, teaching at workshops, and attending graduate courses in education.
The results regarding the practice of instructional suPPOrt suggested an interesting trend. The practice of visiting an experienced faculty member's class session was used significantly more by the respondent group with the fewest years of experience (i.e., 4-5 years), suggesting a higher use of the practice in recent years. Additionally, the practice of using funds for research and encouraging coauthorship in publishing has increased in recent years, as evidenced by the data from the respondent group with the fewest years of experience. This trend reflects the greater demands of allied health education programs to support clinical practice through publication. Fink (1984) suggested that those facu! ty mem bers who obtained collegial support adjusted more positively to academia. We did not find large correlations berween respondents' perceived adjustment to the organizational culture and their perceived level of collegial suPPOrt during the early years of teaching. The questions on our survey relating to organizational culture were lengthy, which may have affected the results. This difference might also be explained by the fact that positive adjustment to the academic environment may incorporate a variety of factors.
In her description of enculruration, Reynolds (1992) stated that if the person's views of the academic culture's val-ues, expectations, and behaviors were similar to that of the organization, enculturation occurs. Other factors that might affect a faculty member's adaptation to the demands of the academic environment include the administrator's goals and management style (Broski, 1987) .
Limitations
In addition to the length of the questionnaire, this study was limited by the respondents' recall of past experience, particularly those who have been in academia for many years. The restriction of this study to occupational therapy faculty members who work fuJi time limits the generalization to those who work part time or to faculty members of other disciplines. The study did not consider regional or cultural conditions that might influence the respondents' answers; however, the population included persons from various geographical regions and cultural backgrounds. Finally, no differentiation was made with regard to the expectations and reward structure of the institution.
Conclusions and Recommendations
The occupational therapy faculty members in this study selected academia as their career choice because they like to teach. They developed their teaching skills, performed scholarly activities, and adjusted to the organizational cui ture by the use of several faculty development practices, the most helpful of which being frequent sharing of ideas with peer faculty members. Other helpful practices included the program director's encouragement, student and faculty interaction, and observation of teaching styles. Disparities berween the faculty development practices used and the practices perceived to be effective were in programs that directly support improvement in teaching and scholarly works. Much can be done to improve the adjustment of new occupational therapy faculty members into academia. On the basis of this study's findings, we recommend that program administrators and experienced faculty members assist new faculty members in adjusting to the academic milieu by:
• Supporting and developing new avenues for faculty members to share ideas in formal and informal settings. Regular meetings could allow sharing of concerns, ideas regarding solutions to problems, and awareness of how teaching and research in the discipline have emerged within the present setting. • Developing mentoring programs to enable new faculty members to observe outstanding teachers. Team new faculty members with experienced faculty members who will observe the new member's teaching and provide suggestions and encouragement. • Encouraging attendance at instructional seminars, providing resource materials and texts on improv-ing reaching and research skills, and increasing budgers for reaching and research materials and supplies. e Allowing time for research and encouraging coauthorship of publications with an experienced faculty member.
Further investigarions inco rhe complexiries of rhe adjusrmenr of new faculey members into occupational therapy education are needed. Descriprions of faculey developmem pracrices, cunem faculey developmenr programs, and the adjustmem of new faculey members to the organizarional culrure may provide informarion on rhe enculruration process of new faculey members. Explorarion of faculey mencoring programs and the narure of insrirutional expecrations of allied healrh faculey members are orher areas ripe for research....
